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I N T R O D U C T I O N  

Booker T. Washington’s commanding presence and oratory deeply moved his contemporaries. His writings continue to
influence readers today. Although Washington claimed his autobiography was “a simple, straightforward story, with no
attempt at embellishment,” readers for nearly a century have found it richly rewarding. Today, Up From Slavery appeals
to a wide audience from early adolescence through adulthood. More important, however, is the inspiration his story of
hard work and positive goals gives to all readers. His life is an example providing hope to all. 

The complexity and contradictions of his life make his autobiography intellectually intriguing for advanced readers. To
some he was known as the Sage of Tuskegee or the Black Moses. One of his prominent biographers, Louis R. Harlan,
called him the “Wizard of the Tuskegee Machine.” Others acknowledged him to be a complicated person and public
figure. Students of American social and political history have come to see that Washington lived a double life. Publicly he
appeased the white establishment by remaining cautious in his charges and demands. Privately he worked tirelessly to
undo the effects of institutional and cultural racism. Although he seemed to have made a grand compromise, first with
the white south and then with white America, he worked in deepest secret to undermine the compromise and advance
the social and economic position of blacks. 

No doubt exists as to his greatness. He founded Tuskegee Normal and Industrial Institute, the National Negro Business
League, and National Negro Health Week. No one doubts his power. After all, he had the ear and praise of several
Presidents. Theodore Roosevelt and William Howard Taft especially sought his counsel. He counted Andrew Carnegie,
the industrial baron, as his friend. As a speaker on the world stage, Washington gave valuable, well-received advice on
racial, economic, and educational matters. 

Above all, Up From Slavery makes two points quite clear. One, Washington began life as a mulatto slave, father unknown,
yet he rose to worldwide prominence. Two, he had an agenda-to get money for his mission. Booker T. Washington had
no false shyness in keeping company with the wealthy and powerful. Because of this he was supremely successful in
achieving his financial goals. 

The immense complexities of the economy of slavery and the long term economical, psychological, spiritual, moral, and
ethical effects of pervasive institutional racism only begin to suggest why Washington lived a double life and why he gave
no hint of that shadow life in his autobiographies. Had he made his full agenda public, he could have saved himself some
pain and unmerited abuse from those of his own race who saw other paths to freedom and prosperity. However, how
much more abuse might he have endured at the hands of the white majority? How much of the good that he accomplished
might have been lost? We will never know the answers to these questions, but they are worth considering. 

Up From Slavery appeals to a wide range of students and may serve as a primary source for students of United States history
and as an autobiography for students in English classes. Those interested in psychology, sociology, economics, education,
and anthropology will find it a valuable resource. For college students, this text encourages analysis and criticism. 

This Signet Classic Teacher’s Guide shows how Up From Slavery may be used across the curriculum. As with other study guides
in this series, prereading, during reading, and after reading questions and activities are suggested. Those questions and activities
appropriate only for mature students are starred (*). In addition, a bibliography offers other resources on topics such as African-
American culture and history, Booker T. Washington, the Civil War, Reconstruction, and the Underground Railroad. 

C H R O N O L O G Y  O F  B O O K E R  T.  WA S H I N G T O N ’ S  L I F E  

(1856-1915) IN HISTORICAL CONTEXT 

1856 Born, Hale’s Ford, Franklin County, VA 

1857 Supreme Court declared African-Americans were not citizens, Dred Scott Decision 

1860 South Carolina seceded from Union 1861-65 Civil War 

1862 Emancipation Proclamation signed 

1864 Repeal of Fugitive Slave Laws 

1865 13th Amendment outlawed slavery; Ku Klux Klan begun in Tennessee; Black Codes; Freedman’s Bureau;
President Lincoln assassinated 
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1866 Congress passed first Civil Rights Act, freed slaves became United States Citizens 

1867-78 Reconstruction Period 

1867 First Reconstruction Act, suffrage for black males in former Confederate states 

1868 14th Amendment gave equal citizenship and rights to blacks 

1870 15th Amendment gave suffrage to all U.S. male citizens; Enforcement Acts to counter Ku Klux Klan 

1871 Ku Klux Klan Act to enforce 14th Amendment 

1872 Decided to attend Hampton Institute 

1875 Finished regular course of study at Hampton Institute; waited tables at hotel in Connecticut; returned to
Malden,WV to teach school; Civil Rights Act of 1875 

1877 Federal troops left the former Confederacy states 

1878 Studied at Wayland Theological Seminary, Washington, DC 

1879 Received Master of Divinity from Wayland Theological Seminary; Spent three months campaigning in
West Virginia to move the state capital to Charleston; Taught at Hampton Institute; pursued supplemental
studies; served as house father to Native Americans 

1879-80 Took charge of Night School at Hampton Institute 

1881 Formed new school for African-Americans in Tuskegee, AL; July 4, opened Tuskegee Normal and Industrial
Institute; purchased abandoned plantation with loan for a down payment of $250 from J. F. B. Marshall,
Treasurer of Hampton Institute; observed local African American Christmas revelry 

1882 Paid back loan; received deed to 100 acres of land; Olivia Davidson solicited funds with Washington in
Northampton, MA; married Fannie N. Smith of Malden, WV 

1882-83 Opened Boarding School 

1883 First child, Portia M. Washington, born 

1884 Opened Tuskegee Night School; Fannie died 

1885 Married Olivia Davidson; Supreme Court struck down the Civil Rights Act of 1875 

1886-89 Sons, Baker Taliaferro and Ernest Davidson born 

1889 Olivia died 

1893 Spoke to International Meeting of Christian Workers in Atlanta, GA (“Five Minute Speech”) 

1895 Spoke to Atlanta Cotton States & International Exposition, immediate success and sensation; President
Grover Cleveland sent him a congratulatory letter; Judged an award in Department of Education in Atlanta;
Married Margaret James Murray 

1896 Received AM degree from Harvard; Plessy v. Ferguson decision, Supreme Court (“separate but equal”
segregation established) 

1897 Delivered address at dedication of the Robert Gould Shaw Monument in Boston 

1898 Spanish-American War; President McKinley visited Tuskegee at Washington’s invitation 

1899 Received gift of a trip to Europe for himself and his wife; toured the great capitals of Europe; met Mark
Twain, Susan B. Anthony, and Queen Victoria 1900 Published The Story of My Life and Work, his first
autobiography; organized the National Negro Business League; wrote to Andrew Carnegie. asking for
$20,000 to build a library and received positive response 

1900-01 Serial publication of “Up From Slavery” in Outlook magazine 1903; W. E.B. Du Bois published The Souls
of Black Folk 1909; W. E. B. Du Bois founded National Association for the Advancement of Colored
People 1914-18 World War I 

1914 Founded National Negro Health Week 

1915 Died 
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P R E R E A D I N G  A C T I V I T I E S  

ENGLISH 

PERSONAL WRITING TOPICS 

Encourage students to keep a journal in which they will explore through written responses their personal reactions to a
variety of topics. Permit them to select those of interest. Later they may add their responses to topics relating to Booker
T. Washington and the history of African-Americans. These personal responses may also be used as the basis of discussion.
For example, topics can be written on index cards and drawn from a box by a member of a small group. Group members
can first respond to the topic in writing for 10 to 15 minutes. Students then select another topic card. At the end of the
class session, the group selects the topic they want to pursue in more depth and develop a class presentation. 

Have individuals or a small group of students respond to one or more of these sample response topics: 

1. What do you know about your immediate family history? (Follow up activity: Do research to learn more.) 

2. How were you named and what does your name mean? 

3. Remember a time when you felt helpless. 

4. When have you been taken advantage of? 

5. If you wrote your life story, how would you describe yourself? 

6. What does the American Dream mean to you? (Follow up activity: Conduct a survey to find out what others think. Do
you and your friends agree with your parents or members of an earlier generation? How might the definition change
according to time and place?) 

7. Remember a time when you were too tired to study. 

8. Have you ever deceived someone? Did you think you had a good reason? What do you think now? 

9. Are hard work and determination sooner or later rewarded? Is virtue its own reward? 

10. Recall if you have ever been determined to do or get something that seemed way beyond your power to achieve. What
was your goal? What happened? 

11. What has your mother, father, or some other member of your family done to help you or your family? 

12. In the past, most public high schools offered shop and home economics classes, at first segregated by gender, and later
coeducational. Does your school still offer these classes? By what names? Does your school offer technical, industrial, or
vocational training? What are the goals of these programs? Who takes these classes? What other courses, outside of the
program, are students required to take? 

13. What experience have you had with shadowing in the business world or other kinds of work away from school? 

14. Have you ever heard the expression, “Cleanliness is Next to Godliness”? What are your thoughts on this idea? 

15. Other statements associated with God are used to motivate people to some desired action. Maybe you have heard that “God
helps those who help themselves.” Does this idea have a benevolent and unselfish connotation or a self-serving connotation? 

16. How would you feel if you were inspected for cleanliness and orderliness of dress at school each day? Do you think it
would be a good idea for schools to do this? 

17. Discuss the school’s dress code. How well does it work? Do you think school uniforms are a good idea? What are your
thoughts about how you dress? 

18. Are different groups of students distinguished by how they dress? Is this also true in adult society? 

19. Have you ever needed to raise money? Was it for personal use or did you belong to an organization such as the Scouts or
the school band or an athletic team? What did you do to raise money? How did that feel? What kinds of people did you
meet? What was their response to your appeal? 
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THE WRITTEN TEXT AND ITS HISTORICAL CONTEXT 

Students will find it difficult to comprehend Up From Slavery unless they are armed with knowledge of pertinent literary
techniques and American history. According to the needs of the students and time constraints of the class, students can
participate in activities to reinforce their knowledge of literary techniques and history. 

LITERARY TECHNIQUES 

Some of the following questions and/or activities should help students put Up From Slavery in historic and literary context.
Ask the students to: 

1. Explain the difference between creative writing and expository prose; fiction and nonfiction; biography and autobiography,
and narrative. 

2. Brainstorm a topic such as the Civil War, segregation and integration, the Civil Rights Movement, or some topic of the students’
choosing. Collect examples of this topic in: short stories, poems, songs, novels; newspaper and magazine accounts;
biographies and autobiographies; and narrative (true) essays or narrative passages in fiction. Explain the differences. 

3. Explain the creation of a persona(ae), mask, public vs. private image. Consider the relation of these concepts to “person”
and “personality.” 

4. Give examples from your own lives or popular culture. Draw or create masks to represents the face(s) you use. Make a
collage of celebrity images. How many faces do you have? What about “false faces”? 

5. Distinguish between persona(ae) or public self, hidden self, shadow self (unconscious self ), higher self, and/or authentic
self. (A good primer of Jungian psychology or a dictionary or encyclopedia of the psychology of personality are helpful
sources.) Consider that a society as well as an individual may have a shadow self. (Ishmael Reed’s introduction to the
Signet Classic edition of Up From Slavery explores this concept, especially his discussion of the Ku Klux Klan and
Washington’s measured response to white savagery and paranoia.) 

6. Do some reading on what St. Paul, St. Augustine, Mary Shelley ( Frankenstein ), Nathaniel Hawthorne ( Scarlet Letter ),
Robert Louis Stevenson ( Dr. Jekyll and Mr. Hyde ), Sigmund Freud, Carl Jung, James Baldwin, or others had to say or
write about the dual/tripartite nature of humanity. Report what you find to the class. Draw a picture of your three faces:
the public, the angelic, and the devilish you. 

HISTORY 

Without a clear understanding of the historical period surrounding Booker T. Washington’s life, students will find it
difficult to understand his motivation and actions. Some of these activities and/or questions should help the students
recall what they have previously learned. Ask the students to: 

1. Explain the concept of “primary source”: letters, diaries, journals, autobiographies. What place does each of these have in
the study of history? 

2. Read one or more secondary sources about slaves, the Civil War, Reconstruction, or the history of African-Americans from
the end of Reconstruction to the end of World War I. Try to find additional primary materials on your topic. Determine
whether the secondary source gives an accurate account or portrait. Report your findings to the class. (See “Suggestions
for Further Reading” for useful resources.) 

3. Initiate research on the historical context of Washington’s narrative. Explain how to evaluate primary and secondary
sources for reliability. 

4. Cooperate in building a clear understanding of life from 1856 to 1900, from 1900 to 1915. Divide into groups to research
the sweeping changes in technology, agriculture, economics, education, and society from before the Civil War to the
twentieth century. 

5. Investigate how the Civil War and the end of slavery radically changed life in the United States, for example, the need to
introduce mechanized farming in the South, the opening of the American West, the mass migrations of former slaves to
other areas of the country. Report your findings to the class. Construct a time line with photographs or drawings to
illustrate historical events. What literature or songs, like ‘John Henry,” commemorate these events? 
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6. Survey the class to determine what students may have heard or know of the Ku Klux Klan. Read Ishmael Reed’s
introduction to the Signet Classic edition of Up From Slavery.

7. Organize a fact-finding mission, via time travel, to the time and place of Reed’s discussion of the Klan. Draw up a list of
questions and suggestions for getting answers to those questions. You may want to break up into small groups with
different localities or times assigned to each group. Where would you go and to whom would you speak? What safeguards
might you suggest for the successful conclusion of your investigation? Next, consult reliable historical sources, primary
and secondary, to answer your questions. Is Reed’s assessment accurate and unbiased? Report your findings to the class. 

EDUCATION 

Up From Slavery is a wonderful primary source to use in college education classes. Prior to reading the book students
should explore what they already know about its historical, literary, and educational context. Ask students to: 

1. Explore what they already know about Booker T. Washington and the role he played in the history of U.S. education. 

2. Discuss the best means to educate our citizens, including socially and economically disadvantaged children. Include
models students have experienced or observed. 

3. After dividing into small groups, describe and define the purposes of education. One group may consider education of
the past. Decide what times in the past you are considering: Colonial? Revolutionary era? Frontier communities? Post-
Reconstruction? Early twentieth century? Cold War era? Another group may consider the present and another the future. 

4. React to the educational concept of combining actual manual labor (or other work) with traditional academic learning?
Draw up guidelines for your vision of such a program. Who were some of the proponents of this type of education? How
would John Dewey react to Booker T. Washington’s approaches to education? 

5. Design a radically new but workable educational system. Identify the basic needs of our citizens today and how to meet
those needs. Why is this such a difficult task? 

6. Explore the role/responsibility of public schools and private. How do they differ? Is there a place for both in our
educational system? 

7. Conduct a survey to determine what relationship exists between pubic schools and the communities they serve. Try to
find out what the public asks of public schools. Does the pubic expect the schools to provide anything more than
information and skills? What about moral character, civic responsibility, jobs? 

8. Do some research to determine how private schools, supported with private funding, differ from public schools, supported
with tax dollars. Consider admission policies, curriculum, place of religion in the classroom, dress codes, athletics. Report
your findings to the class. What is the significance of your findings? 

9. Explore the implications of local, state, and Federal governments placing requirements or restrictions on either private or
public schools, for example, standards for graduation or standards required before teachers can be certified to teach school. 

10. Brainstorm new educational requirements or restrictions; then conduct a survey to determine what is happening in your
community today. 

11. Search newspapers and magazines for articles on these issues. What are the positive and/or negative effects of any of the
requirements or restrictions? Report your findings to the class. 12. Stage a debate on any of the above issues. 

D U R I N G  R E A D I N G :  Q U E S T I O N S ,  Q U O TAT I O N S ,  A N D  A C T I V I T I E S  

This section of the teacher’s guide deals with the heart of the content, chapter by chapter. Questions, quotations, and
suggested activities support each chapter. Student discussion questions and activities frequently benefit from preliminary
journal writing or free writing. Prompts for thinking, discussing, and writing can be utilized in interrelated content areas,
especially English, history, humanities, and/or education. 

If one of the prompts applies more specifically to one of the disciplines, it is noted parenthetically. 

Questions allow students to move beyond comprehension of the text to analysis and evaluation. 
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Quotations can be used to help start discussions or prompt writing for response journals. Any number of responses may
be correct, depending upon the amount and qualities of evidence students gather to support their reactions. 

Activities designed for small groups help students deal with concepts in a personal way. Any of these may be adapted to
the classroom response or personal journal writing. Students should be encouraged to come up with ways to make the
material come alive for themselves and each other. 

GENERAL ACTIVITIES APPROPRIATE FOR ALL CHAPTERS 

Following are some activities that can be completed by small groups of students. Ask them to: 

1. Stage a panel discussion, make a videotaped presentation, hold a press conference or a debate, stage a trial or group
interview in which the group members play the parts of persons featured in Washington’s narrative. 

2. Record on a cassette tape recorder and later transcribe your thoughts or your classmates’ thoughts about Washington and
his life and relate these to what you witness or experience in your lives. 

3. Clip newspaper or magazine articles or download Internet postings on education and/or race relations. 

4. Illustrate any of these articles by making a collage, drawing a picture, designing a cartoon, etc. 

5. Compose follow-up questions for the articles that you would ask if you were the reporter. 

6. Apply Washington’s ideas to current events. 

7. Assume roles and act out any of the events in the autobiography. 

8. Draw, paint, or compose a piece of music that illustrates your interpretation of any of the people and/or events in
Washington’s autobiography. 

9. Write letters to, becoming pen pals with present students at Tuskegee University. 

Response journals are appropriate in all subject areas. They enable students to respond in writing to questions or
quotations and relate these responses to the subject they are studying. Encourage students to respond in a variety of
increasingly complex ways. This allows them to develop thinking and writing skills as they explore, analyze, and evaluate.
This teacher’s guide will provide questions and quotations that students can address as they read each chapter. 

CHAPTER I: A SLAVE AMONG SLAVES 

The first chapter opens with Booker T. Washington’s obscure beginnings as a child slave in Virginia and covers his life of
slavery to the eve of emancipation. 

QUESTIONS 

1. What was one of Washington’s great fears when sent on errands to the mill? 

2. What was his greatest desire? How might this influence the rest of his life? 

3. What evidence suggests he saw the plight of the slaves in an Old Testament context? (History) 

4. Why did he wait so long to reveal the coded language of the black songs? 

QUOTATIONS 

“This tenderness and sympathy on the part of those held in bondage was a result of their kindly and generous nature” (9). 

“When persons ask me... how, in the midst of what... seem hopelessly discouraging conditions, I can have such faith in
the future of my race...I remind them of the wilderness...out of which, a good Providence has already led us” (11). 

“The slave system...took the spirit of self-reliance and self-help out of the white people” (12). 
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ACTIVITIES 

1. Research your family genealogies. Make individual family trees. What are the nationalities and ethnic groups that
compose your background? What are the nationalities and ethnic groups that compose your classmates’ backgrounds?
When did the people in your family first come to America? Be certain to consider the migrations of Native Americans. 

2. Compose a dictionary of your coded language, especially from popular, contemporary songs. Try to define categories.
Each group could select a category. Compare the examples to the coded language of a previous generation. 

3. Write and present a one-act play that depicts any of the conditions of the slaves, including: field slaves, house slaves,
children, family life, health conditions, how named, religion. (History) 

4. Read and report your findings on any other famous autobiography of prominent American figures, including: The
Autobiography of Benjamin Franklin, The Diary of George Templeton Strong (especially for its portrait of Lincoln and
depiction of New York society), Mary Chestnut’s A Diary from Dixie, Samuel Sewall’s Diary, Life and Times of Frederick
Douglass, The Education of Henry Adams, Life on the Mississippi, In Ole Virginia, Henry David Thoreau’s Journal, Mark
Twain’s Autobiography, Personal Memoirs of U. S. Grant, or The Secret Diary of William Byrd. Compare it to Up From
Slavery.* (English) 

CHAPTER II: BOYHOOD DAYS 

This chapter focuses on things most contemporary children do not have to worry about: finding a place to live and work;
struggling to get an education; facing obstacles. 

QUESTIONS 

1. What factors worked against him, his family, and his neighbors in achieving an education? 

2. How did attending night school influence his theories as a future educator? 

3. Why did he value his own experience over other published theories? 

4. With the selection of a name, what larger quest was he attempting to fulfill, and how did having a name relate to this
more universal quest?* 

5. What hard lesson did he learn about the relative nature of rewards and work? 

6. What was his goal in telling his story? In what ways was he trying to influence the reader? 

QUOTATIONS 

“This experience of a whole race beginning to go to school for the first time, presents one of the most interesting studies
that has ever occurred in connection with the development of any race” (20). 

“I have a great faith in the power and influence of facts” (22). 

“Years ago I resolved that because I had no ancestry myself I would leave a record of which my children would be proud,
and which might encourage them to still higher effort” (24). 

“Every persecuted individual and race should get much consolation out of the great human law, which is universal and
eternal, that merit, no matter under what skin found, is, in the long run, recognized and rewarded” (28). 

ACTIVITIES 

1. Locate folk songs or stories of folk heroes relating to black and white laborers in West Virginia or other mining
communities. Perform these songs, give an oral reading, or tell the stories. (English) 

2. Research Mother Jones. Then imagine and present a dialogue between her and Washington.* (History, Sociology) 
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3. Research child labor and child labor laws in England, United States, or present-day third-world countries. (History) 

(a) Illustrate your findings in a drawing or poem. 

(b) Where are such abuses still in evidence today? Locate these places on a map and name the businesses or corporations
responsible for exploitation of child labor. Try to describe or draw the difference between the buyers and makers of
goods produced by child labor. 

CHAPTER III: THE STRUGGLE FOR AN EDUCATION 

This is an important chapter for today’s students who assume that education is a right. The chapter covers Washington’s
time in the coal mine and his difficult journey to Hampton Normal and Agricultural Institute in Virginia. 

QUESTIONS 

1. What values did Washington learn while performing work for Mrs. Ruffner? Comment on them. 

2. What hardships of travel did he attribute to race and poverty, and why had he never before considered the effects of skin color? 

3. What valuable life lesson did he learn from his experience of earning money along the way to Hampton Institute? 

4. What qualities of character enabled him to pass the test to be admitted to the Institute even though he had no money? 

5. What evidence did he give of continuing to value his own life experience as a basis on which to develop his ideas?* 

6. How did his future life control what he revealed of his past?* 

7. How does this chapter foreshadow future events?* 

QUOTATIONS 

Washington says, “Instead of studying books so constantly, how I wish that our schools and colleges might learn to study
men and things!” (38) 

“He [General Armstrong] was but a type of that Christlike body of men and women who went into the Negro schools at
the close of the war by the hundreds to assist in lifting up my race” (39). 

“The great and prevailing idea that seemed to take possession of every one was to prepare himself to lift up the people at
his home” (42). 

“Whenever it is written-and I know it will be-the part that the Yankee teachers played in the education of the Negroes
immediately after the war will make one of the most thrilling parts of the history of this country” (42-43). 

ACTIVITIES 

1. Write a short story or a dramatic scene that illustrates any of the above themes expressed in the quotations. Perhaps you
could elaborate upon Washington’s material by showing, for example, what might have happened between one of the
Yankee teachers and the community into which she came. 

2. Draw a map that illustrates “journey” as a metaphor for the testing and discovery of one’s true self. Who went from point A to
point n B, and what happened in between? What conflicts, trials, and triumphs did the hero undergo? What other characters
in literature do you know or have you read about who engaged in what some refer to as an “epic journey”? (English) 

3. Write about your own epic journey. What is heroic about your journey to adulthood? 

4. Write a brief newspaper account of any experiences you have had with racism. Who did what to whom? For what
reason(s)? What were the consequences? 

5. In a well-reasoned argument, convince a skeptical authority figure or a close friend that some goals are more important
than money or personal comfort. Role-play this position with a partner who assumes the role of the person of opposing
opinion whom you are trying to convince. Use plenty of specific detail. 
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6. For a prestigious civic award, write about someone who gave you a chance to succeed or attain your goal. Next, give a
speech to the committee who decides the winner. Name the organization, the award, and the committee. 

7. Many believe “charity begins at home,” yet Washington lauded the Yankees who came South to educate or help African-
Americans who were excluded from the benefits of citizenship. What do you think? Write your response in your journal.
If you were to join VISTA or the Peace Corps, where would you go and why? Write about this in your journal. 

8. Write a letter to the young Booker T. Washington. Share your experiences with traveling to some new place like school,
camp, or home. Be certain to use concrete and specific detail. 

CHAPTER IV: HELPING OTHERS 

This chapter covers the time from the end of his first year at Hampton Institute to his return home after graduation. 

QUESTIONS 

1. What guiding principles of life did he develop in his stay at Hampton Institute? Explain how they developed and why he
offered them as advice for others. 

2. How was his experience with the debating society typical of his personality? 

3. How was his experience of looking for work during the summer after his second year at school typical of those of many
young African-Americans today? 

QUOTATIONS 

“Those who are happiest are those who do the most for others” (46). 

“From my early childhood I have had a desire to do something to make the world better, and then to be able to speak to
the world about that thing” (47). 

“Ever since then I have had no patience with any school for my race in the South which did not teach its students the
dignity of labour...I not only learned that it was not a disgrace to labour, but learned to love labour, not alone for its
financial value, but for labour’s own sake and for the independence and self-reliance which the ability to do something
which the world wants done brings” (50-51). 

“I have referred to this unpleasant part of the history of the South [night raids of the Ku Klux Klan] simply for the purpose
of calling attention to the great change that has taken place since the days of the `Ku Klux. Today there are no such
organizations in the South, and the fact that such ever existed is almost forgotten by both races” (55). 

ACTIVITIES 

1. Research the history of the Ku Klux Klan. Begin with Ishmael Reed’s “Introduction.”* (History) 

2. Read about people who have made the world better. Tell the class about a remarkable person they may not know about.
Make a class list of people who qualify as those who have made the world a better place. 

3. Discuss: Who is the happiest person you know? Be sure to identify someone you believe is truly happy, not someone who
may appear outwardly happy, but is inwardly discontent. Why is this individual happy? Send him or her a letter asking
them what they have done to become such a happy person. 

CHAPTER V: THE RECONSTRUCTION PERIOD 

Chapter five covers the period from 1867 to 1878 when Washington was a student at Hampton and a teacher in West Virginia. 

QUESTIONS 

1. How and why did Washington attempt to refute the idea of doing no manual labor? 
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2. What objections did he have to many of his race who became teachers and preachers? 

3. What was Washington’s belief about the proper relationship between his people and the Federal Government? 

QUOTATIONS 

“It seemed to me that the ignorance of my race was being used as a tool...to help white men into office, and...an element in the
North...wanted to punish the Southern white men by forcing the Negro into positions over the heads of Southern whites” (59). 

“I am convinced that the final solution of the political end of our race problem will be for each state that finds it necessary
to change the law bearing upon the franchise to make the law apply with absolute honesty, and without opportunity for
double dealing or evasion, to both races alike” (60). 

ACTIVITIES 

1. In small groups share your reactions to Washington’s recommendation that “mental training” for young African-American
girls be supplemented with “thorough training in the latest and best methods of laundrying and other kindred
occupations” (63). Make a list of what you would recommend for young girls today. Next, compose and deliver a
convincing speech about implementing these suggestions that could be given to the school board. Be sure to justify each
recommendation by stating the benefits to be derived. 

2. Write a scene to be acted before the class about how the time Washington spent in Washington, D. C., influenced his
attitudes about vocational training and traditional book learning. * (Education) 

3. If your high school did not require community service, write a proposal to initiate such a program. How many hours
would you require? Where would you place yourself and your peers? What benefits would result for you and your
community? What do you think Booker T. Washington might say about these programs? Use quotations from his
autobiography to support your argument. (Education) 

CHAPTER VI: BLACK RACE AND RED RACE 

In this chapter Washington provides details about his refusal to enter politics and traces his interaction and that of other
African-Americans with the Native American students. 

QUESTIONS 

1. What was Washington’s notion of a true gentleman? What famous example did he use? 

2. What did he have to say about “the curious workings of caste in America” (70)? Give several examples of social
stratification in America’s society from his time. 

3. How did he approach his task of being “house father” to seventy-five Native Americans at Hampton Institute? Was he successful? 

4. How did his philosophy of helping others affect his work with the Native Americans? Be specific in your answers. 

QUOTATIONS 

“No white American ever thinks that any other race is wholly civilized until he wears the white man’s clothes, eats the
white man’s food, speaks the white man’s language, and professes the white man’s religion” (68). 

“They cannot degrade Frederick Douglass. The soul that is within me no man can degrade. I am not the one that is being
degraded on account of this treatment, but those who are inflicting it upon me” (69). 

ACTIVITIES 

1. Have you ever felt like a minority who is forced to adopt someone else’s dress code or eat someone else’s food choice or
submit to an alien language or religion? Write a short story with this as the theme. 
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2. Wear something to school that is not the trend. Describe how you are treated and how you feel in your journal. Does the
pressure to conform to a larger or more dominant group’s expectations come from your own peer group as well as from parents,
teachers, church or community leaders? Break into small focus groups to write newspaper accounts of your findings. 

3. Create a picture storyboard depicting how the history of Africans who came to America differed from that of other
immigrants. Write a commentary detailing the accomplishments of African immigrants or the effects of this unique
history on the Black community. (History) 

CHAPTER VII: EARLY DAYS AT TUSKEGEE 

Washington examines the background of the founding of Tuskegee Institute where he began his life-defining career. 

QUESTIONS 

1. Why did the term “Black Belt of the South” have a double meaning? 

2. How did Washington characterize racial relations in Tuskegee? What evidence did he offer? 

3. What was the economic status of the citizens in and around Tuskegee? 

4. What attitude did he reveal about lifestyles and the spending habits of the African-Americans whom he observed? 

QUOTATIONS 

“While the colored people were ignorant, they had not, as a rule, degraded and weakened their bodies by vices such as are
common to the lower class of people in the large cities” (76). 

Of the educational resources he concludes: “With few exceptions, I found the teachers in these country schools to be
miserably poor in preparation for their work, and poor in moral character” (80-81). 

ACTIVITIES 

1. In small groups, investigate the costs for land, buildings, supplies, utilities, teachers’ salaries, and maintenance for the
school system in which you are currently observing. Report on how these expenses are met.* (Education) 

2. Read about the history of agricultural and mining/manufacturing colleges in America. Write a recruiting brochure for
such a college. Assuming that one of these schools is about to close (a fiction), write a moving appeal on its behalf.
(Education) 

3. Read what other published African-American authors, for example Maya Angelou, say about the separate school systems
for black and white children in the South. Report on your findings. (English, African-American culture) 

4. Continue the above by reading about the history and then contemporary thinking on “separate but equal” facilities in
America, especially as this practice relates to education. Stage a debate on this issue.* (Education, History) 

CHAPTER VIII: TEACHING SCHOOL IN A STABLE AND A HEN-HOUSE 

Washington discusses his continuing struggles and what happens when he hits an emotional low point. 

QUESTIONS 

1. What one factor in Washington’s proposed curriculum put him most at odds with the African-American community? Why? 

2. What was his estimation of the African-Americans’ educational sophistication and expectations? 

3. Why did some in the local white community oppose teaching African-Americans trades and basic skills and knowledge education? 

4. What particularly distressed Washington about the lives of so many African-Americans? 
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QUOTATION 

Washington determined to offer a “solid and thorough foundation, so far as their books were concerned” (85). 

ACTIVITIES 

1. Using Miss Davidson as an example, write about when you have had to make and live with the consequences of difficult
moral decisions. Using stick figures, drawings, clippings from magazines, or photographs, illustrate the story or essay
showing those individuals involved in the incident and the relative power of each. 

2. Present a mock television talk show (Oprah, Ricki, Sally, etc.) on which the guests relate stories of the value of personal
integrity. Use questions from the audience. 

3. Using Miss Davidson as an example, write about the value of self-sacrifice. Give examples of people you know who have
put themselves in some danger to do a good deed for others. Have any of you been in such a position? For your own
version of the movie It’s a Wonderful Life write and role-play some scenes illustrating life with and without these people. 

CHAPTER IX: ANXIOUS DAYS AND SLEEPLESS NIGHTS 

In this chapter Washington examines many examples of holiday customs in the African-American community and relates
the desperate need for funding at Tuskegee. 

QUESTIONS 

1. What was Washington’s opinion of the Christmas holiday customs of his African-American neighbors? 

2. Why did the author wait twenty years to disclose General Armstrong’s personal generosity? 

QUOTATIONS 

“From the first, I have advised our people in the South to make friends in every straightforward, manly way with their
next-door neighbor, whether he be a black man or a white man” (9G). 

“I knew that... we were trying an experiment-that of testing whether or not it was possible for Negroes to build up and
control the affairs of a large educational institution. I knew that if we failed it would injure the whole race” (101). 

ACTIVITIES 

1. Consider the personal satisfaction that would come from being able to envision, design, and execute with your own mind and
hands the building of a home in which you live or a school in which you learn. Write about some personal project that gave you
great satisfaction. Bring it or some memento of this project to class. Show these and share your thoughts with your classmates. 

2. Look into other schools that combine traditional book learning with labor, such as Berea College in Berea, Kentucky and Warren
Wilson College in Asheville, N.C. What variations do you find? What kinds of work-study programs do these schools offer? 

3. After some preliminary research, describe how contemporary mentoring and internship programs on the high school and
college level compare with the programs at Tuskegee. Using the best features of these programs, write a proposal for this
idea that you might present to your school board or academic dean. * (Education) 

CHAPTER X: A HARDER TASK THAN MAKING BRICKS WITHOUT STRAW 

Chapter ten shows how Washington’s “Can do” creed won the day. 

QUESTIONS 

1. What is the significance of the title of this chapter? 
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2. As Washington recounted the details of the students building the campus with their own hands, what qualities of mind
and/or character did he reveal in himself and the students? 

3. By sticking to his principles, what long-range benefits to the community did he hope to achieve? 

4. What did the larger community learn from and about educated African-Americans? 

QUOTATIONS 

“My experience is that there is something in human nature which always makes an individual recognize and reward merit,
no matter under what colour of skin merit is found” (107). 

“`We can’t even get water to drink at this school.’ I think no one remark ever came so near discouraging me as that one”
(112). (Washington overheard this lament from the young woman who did not get any breakfast and then could not pull
water from a well as the rope had snapped.) 

ACTIVITIES 

1. Research the teachings of other famous proponents of love and/or non-violence such as Jesus, Henry David Thoreau, Gandhi,
Martin Luther King, Jr., and the Dalai Lama who stood against military aggression and racial intolerance. Determine how
they practiced non-violent and even loving responses. Compare them to Booker T. Washington. Write a scene based on
history or create a scene in which any of these figures interacts in a contemporary conflict. Act out the scene. * ( History) 

2. Perhaps you have heard the expression “This hurts me more than it will hurt you.” Do you agree with Washington’s idea
that the hurtful act of one group against another eventually hurts the perpetrators? 

3. Find photographs from current events and recent history to illustrate the conflict and write about your reactions. 

CHAPTER XI: MAKING THEIR BEDS BEFORE THEY COULD LIE ON THEM 

In chapter eleven Washington traces the continuing growth of the school and reveals his developing social philosophy. 

QUESTIONS 

1. What is the significance of the chapter title? 

2. According to Washington, what were the economic, political, and moral repercussions for the white community when
they abused African Americans? 

3. What evidence did he offer that his educational ideas were succeeding, and succeeding beyond the fields of Tuskegee? 

4. What was his idea about avoiding strikes at the workplace? 

QUOTATIONS 

“I learned...that great men cultivate love, and that only little men cherish a spirit of hatred” (115). 

“I...resolved that I would permit no man, no matter what his colour...to narrow and degrade my soul by making me hate
him” (115). 

Washington says, “With God’s help, I believe that I have completely rid myself of any ill feeling toward the Southern white
man for any wrong that he may have inflicted upon my race” (115). 

ACTIVITIES 

1. Design an advertising campaign to promote Washington’s ideas in your school. 

2. Hold group discussions about hate crimes in America. Talk about the feasibility of applying his ideas, as found in the
above quotations. 
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3. In your journals, write about self-respect. Use examples from your own life and comment on Washington’s emphasis on
self-respect. 

CHAPTER XII: RAISING MONEY 

This chapter serves as a primer on raising funds. 

QUESTIONS 

1. How would you characterize Washington’s philosophy of fundraising? 

2. Why did he appeal successfully to hardheaded businessmen? 

QUOTATIONS 

“[General Armstrong] was too big to be little, too good to be mean” (125). 

General Armstrong’s advice for speaking engagements: “Give them an idea for every word” (126). 

“The most useful and influential people in [the world] are those who take the deepest interest in institutions that exist for
the purpose of making the world better” (128-129). 

ACTIVITIES 

1. Review and discuss in a small group Washington’s appeal to Andrew Carnegie: “Such a building as we need could be
erected for about $20,000. The students would do all of the work for the building, such as brick making, brick-masonry,
carpentry, blacksmithing, etc. The money which you would give would not only supply the building, but
the...opportunity to learn the building trades, and the students would use the money paid to them to keep themselves in
school” (134). Brainstorm ways in which our school could seek funding that serves two purposes. Do you think this is a
better way to appeal for money than merely to ask for money to build a building. Why? 

2. Work individually or in a small group to compose a letter of appeal for funds for some special project. Use specifics. Read
the letters to the class. Have the class as a whole or a special group of “philanthropists” judge the letters. What makes one
appeal more successful than another? 

CHAPTER XIII: TWO THOUSAND MILES FOR A FIVE-MINUTE SPEECH 

In this chapter Washington summarizes advances in his professional and personal life. 

QUESTIONS 

1. Why was starting a night school so dear to Washington’s heart? 

2. How did being indispensable to a community differ from being a slave? 

3. Why was his address at the Atlanta Cotton States and International Exposition the most famous speech of his life? 

4. Why was delivering this speech filled with personal and professional risk? 

QUOTATIONS 

“I early learned that it is a hard matter to convert an individual by abusing him, and that this is more often accomplished
by giving credit for all the praiseworthy actions performed than by calling attention alone to all the evil done” (140). 

In Washington’s mind’s eye civilization was moving “in the direction of giving mankind more intelligence, more culture,
more skill, more liberty, and in the direction of extending more sympathy and more brotherly kindness” (142). 

A Teacher’s Guide to the Signet Classic Edition of Booker T. Washington’s Up from Slavery 15



One Alabama farmer remarked, “Washington, you will have before you the Northern whites, the Southern whites, and
the Negroes all together. I am afraid that you have got yourself into a tight place” (148). 

ACTIVITIES 

1. Debate the wisdom and/or effectiveness of Washington’s positive approach to race relations. Consider his advice to
members of his own race: to use their “skill, intelligence, and character,” establishing their “undeniable value to the
community” so that the white community “could not dispense with his presence” (141). 

2. As a group, brainstorm an incident when a lot was accomplished by praising someone rather than criticizing. Write a one-
act play to dramatize the incident and present it to the class. 

CHAPTER XIV: THE ATLANTA EXPOSITION ADDRESS 

In chapter fourteen Washington reveals his position on his famous speech. 

QUESTIONS 

1. Why did this speech of September 18, 1895, at the Atlanta Exposition, become a historical touchstone that separates black
activism from black moderation? 

2. Why did he use the parable of the parched sailors searching for water who are told,” Cast down your bucket where you
are” (152)? 

3. What was the likelihood that African-Americans could make friends in “every manly way” with their Southern neighbors? 

4. Why did he ask that they be given a “man’s chance in a commercial world” (153)? 

5. What have been the positive and negative effects of his grand compromise, that socially the races should be separate as
the fingers of one hand, yet united in the hand “In all things essential to mutual progress” (154)? 

QUOTATIONS 

“The wisest among my race understand that the agitation of questions of social equality is the extremest folly, and that
progress in the enjoyment of all the privileges that will come to us must be the result of severe and constant struggle rather
than of artificial forcing. No race that has anything to contribute to the markets of the world is long in any degree
ostracized” (155). 

“My experience... convince [s] me that the thing to do, when one feels sure that he has said or done the right thing, and
is condemned, is to stand still and keep quiet. If he is right, time will show it” (161). This refers to the controversy over
black ministers. 

“I do not believe that any state should, make a law that permits an ignorant and poverty-stricken white man to vote and
prevents a black man in the same condition from voting” (164). 

ACTIVITIES 

1. Washington offered white America the choice: a prosperous minority and so a fully prosperous whole, or a degraded
minority and so a stagnated and dying whole. What do you think? Apply these choices to any contemporary social setting
and project its dynamics 100 years into the future.* 

2. Read what others have had to say about the famous Atlanta Exposition speech. Present the positive and negative reactions
to your class. (History) 

3. Read what Pauline E. Hopkins (1859-1930) wrote of Washington in her “Famous Men of the Negro Race: Booker T.
Washington,” published in 1901. (This may readily be found in The Norton Anthology of African American Literature.)
Answer her in writing. 

4. Draw or paint a portrait of Washington presenting his speech. Include the audience if it enhances your portrayal. 
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CHAPTER XV: THE SECRET OF SUCCESS IN PUBLIC SPEAKING 

In chapter fifteen Washington offers a survey of his public speaking successes and offers advice to others. 

QUESTIONS 

1. What was the purpose of the paper casting him in the glory of a ray of sun that would not be denied its target and then
showing him as he “turned his wonderful countenance to the sun without a blink...and began to talk” (167)? What do
these passages and the fact that Washington quoted them five years later suggest? 

2. Why did Washington advise public speakers to “forget all about rules” (170)? 

3. Why does he say that he needed to “really master...my audience...[so] that we have gotten into full and complete sympathy
with each other” and why did he desire to have “a great audience...completely within his control” (170)? 

QUOTATION 

“There is a physical and mental and spiritual enjoyment that comes from a consciousness of being the absolute master of
one’s work, in all its details, that is very satisfactory and inspiring” (183). 

ACTIVITIES 

1. Make a two-column list. Head one column “Fact” and the other “Opinion.” Write down examples of each from this
chapter. Do you detect any disparity between them? If so, what are the implications? 

2. Research charisma. Do you think Washington had charisma? To whom would you compare him today or in the recent
past? Write and produce a one-act play depicting someone with charisma. 

3. Research Aristotle’s Rhetoric or other Greek masters of public speaking to see commentary on such concepts as ethos and
persona. Report to the class about what advice to public speakers or writers these ancient masters give?* (English) 

CHAPTER XVI: EUROPE 

In this chapter Washington discusses the time before and during his three-month trip to Europe with his third wife. 

QUESTIONS 

1. How did Washington’s friends counter his claims that Tuskegee could not manage financially without him? 

2. What familiar theme of Washington’s did Henry O. Tanner serve to illustrate? 

3. What was Washington’s estimation of French morality and moral earnestness? 

4. What was Washington’s estimation of English society and servants? 

QUOTATIONS 

“I could not go to Europe for the reason that the school could not live financially while I was absent” (190). 

“In the long run, the world is going to have the best, and any difference in race, religion, or previous history will not long
keep the world from what it wants” (196-197). 

ACTIVITIES 

1. Do some reading on Frederick Douglass or W. E. B. Du Bois. List the similarities and differences between their life stories.
Invent a plausible dialogue between Washington and either or both of these African-Americans. Consult Ishmael Reed’s
“Introduction” for help on Du Bois. (History) 
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2. Trace Washington’s sea and land voyage on a map. Estimate the cost of such a trip today. Plan a cruise and travel itinerary.
What famous and influential people would you like to travel with and meet? What would you hope to learn or share?
Write about this in your journal. 

3. Consult Mark Twain’s Autobiography to see if he mentioned meeting Booker T. Washington. By the time of their meeting,
Twain had entered his pessimistic period. Washington was consistent in his optimism. Invent a plausible dialogue between
these two world-famous Americans. 

CHAPTER XVII: LAST WORDS 

In this final chapter, Washington surveys the symbolic events in his life and philosophy. 

QUESTIONS 

1. Why did General Armstrong visit Tuskegee in the last year of his life? 

2. What President came to Tuskegee, and how did Washington get him there? 

3. What was Washington’s stand on lynching? 

QUOTATION 

“The great human law that in the end recognizes and rewards merit is everlasting and universal. The outside world does
not know, neither can it appreciate, the struggle... going on in the hearts of both the Southern white people and their
former slaves to free themselves from racial prejudice” (223). 

ACTIVITIES 

1. Discuss Washington’s insistence that all connected with Tuskegee Institute consistently strive to do their best in whatever
jobs they had and to value the dignity of all labor. He offers this advice to the world in general. Do you agree? Apply his
advice to yourself. Write and produce a one-act play about someone your age that does his/her best no matter the job. 

2. Collect articles on Affirmative Action and labor issues from your local newspapers, national news. Create a scrapbook of
those you have found in magazines or other media. Compare Washington’s stance with today’s Affirmative Action laws
and commentary. 

3. Collect Dilbert,Sally Forth, or other cartoons that comment on the world of work. Interview people in your family,
neighborhood, and community about their experiences as workers in and out of the home and their opinions on working.
What are their cares and concerns? Do they have a sense of self-worth? Draw your own cartoons or comic strip to illustrate
what you discover. 

4. Try to determine how the people you interview about work attain and/or maintain their dignity. Does race, gender, or
ethnicity seem to play in their experience? What role does race, gender, or ethnicity play in books or articles you have read
that examine the world of work. Write a poem or song about what you discover and share it with the class. 

5. Imagine Booker T. Washington coming to your community to address the Chamber of Commerce or the school. His
topic might be Affirmative Action and the Dignity of Labor. What do you think he might say to his audience? Write and
deliver his speech. * (History) 

FOR ADDITIONAL READING AND RESEARCH ON THESE TOPICS CONSIDER:

Faludi, Susan, Stiffed: the Betrayal of the American Male. New York: W Morrow, 1999. 

Barbour, Scott, Karin L. Swisher, and Charles P Cozic, Eds. Work. Opposing Viewpoints. San Diego, CA: Greenhaven, 1995. 

Barrett, Paul M. The Good Black: A True Story of Race in America. New York: Plume, 2000. 

Bergmann, Barbara R. In Defense ofAffirmative Action. New York: Basic Books, 1996. 
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Carter, Stephen L. Reflections of an Affirmative Action Baby. New York: Basic Books, 1991. 

Cose, Ellis. Color-Blind: Seeing Beyond Race in a Race-Obsessed World. New York: HarperCollins, 1997. 

Curry, George E. Ed. The Affirmative Action Debate. Reading, MA: Addison-Wesley, 1996. 

Flagler, John J. The Labor Movement in the United States. Minneapolis: Lerner,1990. 

Geoghegan, Thomas. Which Side Are You On? Trying to Be for Labor When It’s Flat on Its Back. New York: Plume, 1992.
German, Richard. Working and Liking It. New York: Fawcett Columbine, 1984. 

Guernsey, JoAnn Bren. Affirmative Action: a Problem of a Remedy? Minneapolis: Lerner, 1997. [junior Nonfiction] 

Halberstam, Joshua. Work: Aiaking a Living and Making a Life. New York: Perigee, 2000. 

Lawrence, Charles and Mari J. Matsuda. We Won’t Go Back: Making the Case for Affirmative Action. Boston: Houghton
Mifflin, 1997. 

Mills, Nicolaus. Ed. Debating Affirmative Action: Race, Gender, Ethnicity, and the Politics of Inclusion. New York: Delta,
1994. 

Moore, Thomas. Thomas Moore on Meaningful Work [sound recording]. Boulder, CO: Sounds True, 1997. 

Nieh, Russel. Ed. Racial Preference and Racial Justice: the Neu, Affirmative Action Controversy. Washington, D.C.: Ethics
and Public Policy Center, Lanham, MD: Distributed by arrangement with National Book Network, 1991. 

Robinson, Randall. The Debt: What America Owes to Blacks. New York: Plume, 2001. 

Seeger, Pete and Bob Reiser. Carry it On! A History in Song and Picture of the Working Men and Women of America. New
York: Simon and Schuster, 1985. 

Steinhorn, Leonard and Barbara Diggs-Brown. By the Color of Our Skin: The Illusion of Integration and the Reality of Race.
New York: Plume, 2000. 

Terkel, Studs. American Dreams, Lost and Found. New York: Pantheon, 1980. 

A F T E R  R E A D I N G  A C T I V I T I E S  

Select from the following: 

1. When you have finished reading Up From Slavery, discuss with the class or in a small group any of the following themes:
The Orphan; Inequities of the Accident of Birth; Quest for Identity; Mutual Victimization of Slavery; Dream of Freedom,
Responsibility of Freedom; Dream of a Better Life; Benefits of Labor; Negative Effects of Unrelieved Labor; Necessity of
Education to Humanity; Making of a Virtue out of Necessity; Power of Positive Attitudes; and Pride of Being a Negro. 

Select one theme that is particularly interesting to you or to the members of your small group. Trace the development of
this theme throughout the autobiography. Outline the development of the theme on chart paper. A timeline format may
be appropriate. You might place the pages on which the theme is illustrated by chapter on the top of the timeline and
your comments and reactions under the time line. 

As an alternative write a three-act play using the autobiography as your basis and focusing on the theme you have selected. 

2. Washington’s social and educational philosophies were inseparable. Discuss with your small group how well his ideas fit
his times, especially during Reconstruction. How are these ideas appropriate for the conditions in which you live today?
Write an essay on positive reconstruction for your neighborhood, community, or state. 

As an alternative, develop a plan for the positive reconstruction of the school or the community. Prepare a Power Point
presentation of this plan for the class. Pretend the class is the school board or the city council. 

3. Review with your small group the details of Washington’s life. Develop and present a game show such as Jeopardy using
these details. Think of appropriate prizes. 

As an alternative, develop a slide show, an album, a play, an opera, or any other creative work that appeals to the group
members that highlights the most important events and people of his life. 

A Teacher’s Guide to the Signet Classic Edition of Booker T. Washington’s Up from Slavery 19



S U G G E S T I O N S  F O R  F U R T H E R  R E A D I N G  

FOR THE GENERAL AND YOUNGER READER 

AFRICAN-AMERICAN ENCYCLOPEDIAS AND WORKBOOKS 

Low, W Augustus and Virgil A. Clift, eds. Encyclopedia of Black America. New York: DaCapo Press, 1981, 1984. 

Mabunda, L. Mpho, ed. Reference Library of Black America. Multiculture in Print, 1997. 

Mack, Kibbi Voloria, ed. The African American Encyclopedia. New York: Marshall Cavendish Corp., 1997. 

Magill, Frank N, ed. Masterpieces of African American Literature. New York: HarperCollins,1992. 

Ploski, Harry A. and Warren Marr,11, eds. The Negro Almanac: A Reference Work on the Afro American. New York:
Bellwether Co., 1976. 

Rodriguez, Max, Angeli R. Rasbury and Carol Taylor, eds. Sacred Fire: The QBR 100 Essential Black Books. New York:
John Wiley, 1999. 

Roses, Lorraine Elena. The Harlem Renaissance and Beyond: 100 Black Women Writers, 1900-1950. Thorndike, ME: G. K. Hall, 1989. 

Smith, Valerie, Lea Baechler, and A. Walton Litz, eds. African American Writers. New York: Collier Books, 1993. 

Salzman, Jack, David Lionel Smith, and Cornel West, eds. Encyclopedia of African-American Culture and History. New
York: MacMillan Library Reference, 1996. 

AFRICAN-AMERICAN HISTORY/LIFE: NONFICTION 

Andrews, William L., Francis Smith Foster, and Trudier Harris, eds. The Oxford Companion to African American Literature.
New York: Oxford University Press, 1997. 

Bolton, Ruthie. Gal: A True Life. New York: Onyx, 1995. 

Cowan,Thomas Dale. Timelines of African-American History: 500 Years of Black Achievement. New York: Berkley Publishing
Group, 1994. Douglass, Frederick. Narrative of the Life of Frederick Douglass. New York: Signet, 1997. 

Du Bois, W. E. B. The Souls of Black Folk. New York: Signet, 1995. 

Early, Gerald, ed. Lure and Loathing: Essays on Race, Identity, and the Ambivalence of Assimilation. New York: Penguin,
1994. Gates, Henry Louis, Jr., ed. The Classic Slave Narratives. New York: Mentor, 1987. 

Harley Sharon. The Timetables of African American History. A Chronology of the Most Important People and Events in African
American History. New York: Simon & Schuster, 1995. 

Hornsby, Alton. African American Chronology. UXL, 1994. 

— The Black Almanac. Woodbury, NY: Barron’s Educational Series, 1973. 

— Chronology of African-American History: Significant Events and People from 1619 to the Present. Detroit, MI: Gale Research, 1991. 

Hurley, Jane. Afro-Americans, Then and Now. IL: Benefic Press, 1969. 

King, Martin Luther, Jr. Why We Can’t Wait. New York: Signet, 2000. 

Jacobs, Harriet. Incidents in the Life of a Slave Girl. New York: Signet, 2000. 

McBride, James. The Color of Water: A Black Man’s Tribute to His White Mother. New York: Riverhead, 1997. 

Parks, Rosa. Rosa Parks: My Story. New York: Puffin, 1998. 

Pederson, Jay P and Jessie Carney Smith, eds. African American Breakthroughs: 500 Years of Black Firsts. UXL, 1995. 

Sloan, Irving J. Blacks in America, 1492-1970: A Chronology & Fact Book. New York: Oceana, 1971. 
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Thornton, Yvonne S., M.D., Ditchdigger’s Daughters: A Black Family’s Astonishing Success Story. New York: Plume, 1996. 

Truth, Sojourner. Narrative of Sojourner Truth. New York: Penguin, 1998. 

AFRICAN-AMERICAN CIVIL RIGHTS/HISTORY: NONFICTION 

Carson, Clayborne, David J. Garrow, et al. Eyes on the Prize Civil Rights Reader. New York: Penguin, 1991. 

Cuban, Larry. The Black Man in America. Glenview, IL: Scott, Foresman, 1971. 

Dudley William, ed. African Americans: Opposing Viewpoints. San Diego, CA: Greenhaven Press, 1997. 

Lucas, Eileen. Civil Rights: The Long Struggle. Springfield, NJ: Enslow Publishers, 1996. 

Marable, Manning. Black Leadership. New York: Penguin, 1999. 

Meltzer, Milton, ed. The Black Americans: A History In Their Own Words, 1619-1983. Ty Crowell, 1984. 

Newman, Richard, and Marica Sawyer. Everybody Say Freedom: Everything You Need to Know about African-American
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FICTION 
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Readers, 1998. 

Johnson, Swafford. The Civil War Great Battles. Longmeadow, 1995. 
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New York: Doubleday, 1965. 

McPherson, James M. Drawn with the Sword: Reflections on the American Civil War New York: Oxford University Press, 1996. 
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Benjamin, Anne. Young Harriet Tubman: Freedom Fighter. NewYork: Troll Associates, 1992. 
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Columbia: University of South Carolina Press, 1992. 

Carter, Polly. Harriet Tubman and Black History Month. Silver Press, 1990. 
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Harris, Joel Chandler. Gabriel Tolliver: A Story of Reconstruction. New York: Irvington Publishers, 1967. 

Tate, Eleanora E. Thank You, Dr. Martin Luther King, Jr.! New York: Bantam, 1990, 1992. 
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Lyons, Douglas C. “History’s Children,” Ebony, 43 (Feb. 1988), 33-4+. 

Root, Nina J. “Portraits of Tuskegee,” Natural History, 106 (Feb. 1997), 82+. 

Scott, Emmett J. and Lyman Beecher Stowe. Booker T. Washington, Builder of Civilization. 1916. Reprint Services Corp., 1991. 

Thornbrough, Emma Lou, ed. Booker T. Washington. NJ: Prentice-Hall, 1969. 

“The Three Wives of Booker T. Washington,” Ebony, 46 (Feb. 1991),36+. 
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Anderson, James D. “Black Rural Communities and the Struggle for Education During the Age of Booker T. Washington,
1877-1915;” Peabody Journal of Education, 67.4, Summer 1990. 

Frantz Jr., Nevin R. “The Contribution of Booker T. Washington and W. E. B. Du Bois in the Development of Vocational
Education,” Journal of Industrial Teacher Education, 34.4, Summer 1997. 
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Washington, Booker T. “Birth of an Institution,” Black Issues in Higher Education, 13.25, Feb. 6, 1997.
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“Booker T. Washington,” Twentieth-Century Literary Criticism. Vol. 10. Michigan: Gale Research, 1983. 
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21.4, 1991. 

McElroy, Frederick L. “Booker T. Washington as Literary Trickster,” Southern Folklore, 49.2, 1992. 

Smith, David Lionel. “Booker T. Washington’s Rhetoric: Commanding Performance,” Prospects, 17, 1992. 
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“Booker T. Washington was Right. Interview with Shelby Steele,” New Perspectives Quarterly, 7 (Fall 1990), 23-5. 

Brown, Roxanne. “Ten Achievers,” Ebony, 43 (Aug. 1988), 40+. 

Chase, Henry. “Memorable Meetings. Blacks at the White House,” American Visions (Feb./Mar., 1995),26-7+ 

Drake, St. Clair. “The Tuskegee Connection: Booker T Washington and Robert E. Park,” Society, 20, May/June 1983 
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American Quarterly, 45.3, Sept. 1993. 
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— Booker T. Washington: The Wizard of Tuskegee, 1901-1915. New York: Oxford University Press, 1983. 

— and Raymond W Smock, eds. The Booker T. Washington Papers, 14 vols. Champaign: University of Illinois Press, 1972-89. 

Hawkins, Hugh, ed. Booker T. Washington and His Critics. The Problem of Negro Leadership, 2nd ed. Heath, 1962, 1974. 
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McCall, Nathan. “The Steady Security of Booker T. Washington,” Black Enterprise, 14 (June 1984),161- 2+. 
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Meier, August. Negro Thought in America, 1880-1915: Racial Ideologies in the Age of Booker T Washington. Ann Arbor:
University of Michigan Press, 1963. 

Miller, Jan. “Annotated Bibliography of the Washington-Du Bois Controversy;” Journal of Black Studies, 25.2, 1994. 

Mixon, Gregory. “Henry McNeal Turner versus the Tuskegee Machine: Black Leadership in the Nineteenth Century,” The
Journal of Negro History, 79.4, Fall 1994. 

Noon, Thomas R., “Rosa Young’s Letters to Tuskegee,” Concordia Historical Institute Quarterly, 65.3, 1992. 

Powers, Richard H. “An American Tragedy: The Transformation of Booker T. Washington From Hero to Whipping Boy,”
Lincoln Review, 11.1, Spring 1993. 

Sowell, Thomas. “Up From Slavery,” Forbes, 154.13 (Dec. 5,1994), 84-9+. 

Spencer, Samuel R., Jr. Booker T Washington and the Negro’s Place in American Life, ed. Oscar Handlin. Boston: Little,
Brown, 1955, rpt. 1965. 

“Transcript: Words Worth Repeating-Booker T.Washington and W E.B. Du Bois Debate the Best Strategy for Advancing
the Black Race,” The American Enterprise, 9.6.1998. 

Washington, Booker T. “The Awakening of the Negro.” Atlantic Monthly, 78 (1896),322-32K 

. “Signs of Progress among the Negroes.” Century Magazine, 59 (1900),472-478. 

Weisberger, Bernard A. Booker 7: Washington. New York: New American Library, 1972. 
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Connection,” Diplomatic History, 16.3, 1992. 

I N T E R N E T  S I T E S  

A word of caution: Some websites are only for the most mature and even then the content should be carefully analyzed
and processed. The Southern Poverty Law Center has identified over 250 websites devoted to racial, religious, and/or
ethnic hatred. Be aware that students will find one or more and may raise questions about the content. 

GENERAL INFORMATION 

ACADEMIC INFO African-American HISTORY at http://www//academicinfo.net/africanam.html with access through:
Directory of Internet Black History from BLACK QUEST POWER 

RESOURCES LINKS (see below). Table of Contents includes: Digital Libraries and Archives; Leaders; Martin Luther
King, Jr.; Slavery; Civil War; Civil Rights Movement; Jazz; Online Publications; Museums and Exhibits; Libraries,
Institutes, and Print Archives; Teaching Materials; Additional Resources. 

AFRICAN-AMERICAN ODYSSEY: LIBRARY OF CONGRESS at http://memory.loc.gov/ammem/aaohtml/exhibit/aointro.html.
Has links to times of Booker T. Washington as well as Slavery, Free Blacks, Abolition, Civil War, Reconstruction, WWI
and Post War society. 

Berea College, Berea, Kentucky at http://viww.berea.edu/. This college in Appalachia was founded upon the same
principles of Tuskegee Institute. 

BLACK QUEST at http://blackquest.com/ Links to: POWER RESOURCE LINKS (The African Experience: Queens, Kings,
Books, Inventors, Names, Fun, etc.) at http://blackquest.com/link.htm. Links to: AFRICAN-AMERICAN CULTURE
at http://afroamculture.about.com/culture/afroamculture with a variety of topics, including Black History and Books. 

BOOKER T. WASHINGTON 

http://minerva.acc.virginia.edu/~history/courses/fall.97/hius323/btw.html 

http://ushistory.net/washington.html 
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BOOKER T. WASHINGTON AND THE TUSKEGEE INSTITUTE 

Tuskegee Institute National Historic Site: http://www.nps.gov/tuin/ 

Tuskegee University: http://www.tusk.edu 

http://www.letsfindout.com/subject/america/bookert.html 

EDUCATION OF NATIVE AMERICANS: HAMPTON INSTITUTE 1878-1923 

http://www.duke.edu/~sah4/susic.html. Subheadings include: History of Hampton, Indian Education Program, Daily
Life,Tommy Fire Cloud, and References. 

Virginia State University: http://www.vsu.edu/history.html In 1920 land grant programs for blacks moved from a private school,
Hampton Institute, where it had been since 1872, to Virginia Normal and Industrial Institute that became Virginia State
College for Negroes in 1930 then Virginia State College in 1946, and finally Virginia State University in 1979. 

A B O U T  T H E  A U T H O R  O F  T H I S  G U I D E  

Formerly Professor of English at West Liberty State College, West Liberty, WV, VIRGINIA L. SHEPHARD is currently
a Learning Specialist and Mentor at Florida State University’s Athletic Academic Support Center. She previously taught
English and writing for 29 years on the college level in addition to teaching adults in Elderhostel programs and creative
writing for gifted high school students at the Regional Academic Institute. She received her B.A. (Waynesburg College),
her M.A. (University of Pittsburgh), and Ph.D. (West Virginia University) in English. In addition to teaching, she was
Director of the Honors Program at West Liberty State College and has authored numerous academic articles and theatre
reviews for several newspapers in West Virginia and Ohio. She has also written the Training Manual for the Upper Ohio
Valley Crisis Hotline, the Rural Manual for the Florida Coalition Against Domestic Violence, and the Tutorial Manual
for the Athletic Academic Support Center at Florida State University.
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A B O U T  T H E  E D I T O R S  O F  T H I S  G U I D E

W. GEIGER ELLIS, Professor Emeritus, University of Georgia, received his A.B. and M.Ed. degrees from the University of North Carolina
(Chapel Hill) and his Ed.D. from the University of Virginia. His teaching focused on adolescent literature, having introduced the first
courses on the subject at both the University of Virginia and the University of Georgia. He developed and edited The ALAN Review.

ARTHEA (CHARLIE) REED, PH.D. is currently a long-term care specialist with Northwestern Mutual Financial Network and senior
partner of Long-Term Care and Associates. From 1978 to 1996 she was a professor of education and chairperson of the Education
Department at the University of North Carolina at Asheville. She is the author or co-author of 15 books in the fields of adolescent
literature, foundations of education, and methods of teaching. She was the editor of The ALAN Review for six years and president of the
Assembly on Literature for Adolescents of the National Council of Teachers of English (ALAN). She is currently co-authoring the 5th
edition of A Guide to Observation, Participation, and Reflection in the Classroom (McGraw-Hill 2004). She has taught almost every grade
from second grade through doctoral candidates. She lives in Asheville, North Carolina with her husband Don, two dogs, and a cat.

Visit the Penguin Group (USA) web site at www.penguin.com to browse all Signet Classic paperback editions
and www.penguin.com/scessay for information about the Annual Signet Classic Scholarship Essay Contest

TEACHER’S GUIDES
Animal Farm • Anthem • Beloved • Beowulf • The Call of the Wild • Cannery Row • City of God • The Country of the
Pointed Firs and Other Stories • The Crucible • Death of a Salesman • Dr. Jekyll and Mr. Hyde • Dubliners • Ethan Frome •
The Fountainhead • Girl in Hyacinth Blue • The Grapes of Wrath • A Journey to the Center of the Earth • The Jungle •
The Life of Ivan Denisovich • Looking Backward • Lysistrata • Main Street • Of Mice and Men • The Mousetrap and
Other Plays • A Narrative of the Life of Frederick Douglass, An American Slave • Nectar in a Sieve • 1984 • The Odyssey •
The Passion of Artemisia • The Pearl • Persuasion • The Prince and the Pauper • A Raisin in the Sun • The Red Pony • Redwall •
The Scarlet Letter • The Scarlet Pimpernel • Silas Marner • A Tale of Two Cities • The Time Machine • Up from Slavery •

The Women of Brewster Place • Wuthering Heights

TEACHER’S GUIDES FOR THE SIGNET CLASSIC SHAKESPEARE SERIES
Antony and Cleopatra • As You Like It • Hamlet • Henry V • Julius Caesar • King Lear • Macbeth • Measure for Measure •
A Midsummer Night’s Dream • Much Ado About Nothing • Othello • Richard III • Romeo and Juliet • The Taming of

the Shrew • The Tempest • Twelfth Night 

F R E E  T E A C H E R ’ S  G U I D E S
A full list of Teacher’s Guides and Teacher’s Guides for the Signet Classic Shakespeare Series 

is available on Penguin’s website at:
www.penguin.com/academic


